THE HYAMS FOUNDATION, INC.

PROGRAM OUTCOME CHART*

	Family Economic Self Sufficiency Example #: 

 ESOL program


	To provide ESOL instruction to prepare adults for entering new jobs and/or skills training programs. 

To improve curriculum, instructional quality, participant retention and learner English acquisition by improving ESOL program.   

Become better positioned along a continuum of education & training. 
	30 low-income participants enrolled in level 1 ESOL

25 low-income adults will be enrolled in Level 2 ESOL.

10 current and previous ESOL completers will enter an Adult Basic Education program.

A minimum of two-thirds of adults enrolled in ESOL 1 and 2 will complete the class. 

Send all paid and volunteer instructors to at least 16 hours of professional development offered by local SABES.

Institute use of IIB’s learner assessment tool as pre—and post-test and track effectiveness. 

Add ESOL Level III to prepare learners with English for Employment. 
	20 low-income participants will 100 instructional hours in the Level 1 ESOL class.

25 low-income adults will be enrolled in Level 2 ESOL.

10 low income adults will complete 100 instructional hours in the Level 2 ESOL class.10 graduates on path to eventual EDP or GED attainment 

All learners benefit from higher quality learning experience facilitating more rapid English acquisition.   

Level III participants obtain Vocational English vocabulary, and are better acclimated to US workplace culture and expectations.  .   
	30 low-income participants enrolled in level 1 ESOL

 Comment: There are too many individual assessment tools for ESOL and many are problematic – don’t recommend that we require a specific attainment level. 

10 current and previous ESOL completers will enter an Adult Basic Education program.

.
	55 adults enrolled in ESOL 1 and 2 completed the class. 

3 paid and volunteer instructors attended 16 hours of professional development offered by local SABES.

Teacher training was done and IIB’s assessment tool is now used as pre—and post-test and track effectiveness. 

ESOL Level III was added, and 12 learners are now receiving English for Employment.
	Attendance records.

Summary data on Number of enrollments, retentions, and advancements. 

Instructor’s employee timesheets. 

Learner satisfaction surveys on new IIB assessment tool.



	Family Economic Self Sufficiency Example #2: 

Adult Basic Education program


	To provide Adult Basic Education instruction to prepare adults for entering new career –pathways, higher wage employment and/or community college or other skills training programs.  

Prepare organization to seek MADOE funding through state’s 2005 RFP.  

Apply for public funding from city sources.


	30 low-income participants enrolled in level 1 ABE

25 low-income adults will be enrolled in Level 2 ABE.

10 current and previous ABE completers will enter a pre-GED or External Diploma class.

A minimum of two-thirds of adults enrolled in ABE 1 and 2 will complete the class. 

A minimum of 80% of EDP/GED participants take test or complete 1 or more EDP competencies. 

Institute new learner tracking, attendance and reporting system, to capture effectiveness and outcomes.  

Submit proposals for public and private funding to evidence match to MADOE.


	20 low-income participants will 100 instructional hours in the Level 1 ESOL class.

25 low-income adults will be enrolled in Level 2 ESOL.

10 low-income adults will complete 100 instructional hours in the Level 2 ABE class.

10 participants will receive EDP or GEDs. 

8 graduates entered community college, skills training, or apprenticeship.  

Better quality, more reliable data. 

Provide evidence of funding match to MADOE.


	30 low-income participants enrolled in level 1 ABE

25 low-income adults will be enrolled in Level 2 ABE.

10 current and previous ABE completers will enter a pre-GED or External Diploma class.

A minimum of two-thirds of adults enrolled in ABE 1 and 2 will complete the class. 

A minimum of 80% of EDP/GED participants take test or complete 1 or more EDP competencies. 

Institute new learner tracking, attendance and reporting system, to capture effectiveness and outcomes.  

Submit proposals for public and private funding to evidence match to MADOE.


	30 low-income participants enrolled in level 1 ABE

25 low-income adults will be enrolled in Level 2 ABE.

10 current and previous ABE completers will enter a pre-GED or External Diploma class.

A minimum of two-thirds of adults enrolled in ABE 1 and 2 will complete the class. 

A minimum of 80% of EDP/GED participants take test or complete 1 or more EDP competencies. 

Institute new learner tracking, attendance and reporting system, to capture effectiveness and outcomes.  

Submit proposals for public and private funding to evidence match to MADOE.


	Pre and post tests (DOE’s required).

Number of cross-enrollments, college placements, WFD enrollments 

Summary data reported to DOE  (or in DOE’s format if not yet DOE funded).   

	Family Economic Self-Sufficiency/Community Organizing
	To secure additional public sector resources for community-based English as a second language programs
	To train 30 ESL learners in leadership skills, such as public speaking, understanding the legislative process and working wit the media

Mobilize an additional 250 adult learners to participate in advocacy campaign

Leaders engage in developing an advocacy campaign with specific measurable outcomes in terms of new public dollars to support community-based ESL programs
	30 new, diverse leaders acquire skills and become active in leading public policy advocacy campaign

250 ESL learners are actively engaged and supportive of advocacy campaign

Advocacy campaign is developed to secure an additional $25 million from the legislature for community-based ESL programs
	25 ESL leaders learn skills training to become active advocates

200 ESL learners receive training on how to become active in public policy advocacy campaigns

ESL leaders have engaged in the process of developing the specific advocacy campaign goals
	20 ESL learners have become core leaders of public policy advocacy campaign

150 other ESL learners have been active in various aspects of the campaign, including signing petitions, attending legislative hearings.

$20 million is secured from the legislature to expand community-based ESL programs
	Number of ESL learners who acquire skills and become active leaders in advocacy campaign

Number of other ESL learners who also become active in the campaign

Amount of new money appropriated by the legislature to support community-based programs

Number of new ESL learners who can be served in community-based ESL programs



	Teen Development Example:

Teen Internship Program


	· To provide meaningful internship experiences for 30 diverse, low income teens in Boston and Chelsea 
·  70%-80% of teens develop stronger skills (i.e. communication, social, leadership, academic, critical thinking and job-related) and are applying them in meaningful ways  


	30 diverse, low income teens will be recruited, receive orientation, training and supervision, and will be placed in meaningful internships.


	30 diverse, low income teens will have increased positive activities, paid employment, and job-readiness skills,
Career goals of participating teens will be enhanced.


	30 teens were recruited, hired and trained.

28 teens completed the internship.

28 teens planned and facilitated 10 workshops in community agencies and high schools in Boston


	28 teens were involved in program planning and decision making of the workshop topics

70% of teens developed stronger communication, leadership, and job-related skills such as, resume building and interview techniques

14 teens expressed interest in pursuing careers in related fields.


	Attendance.

Satisfactory performance reviews.

Teen survey results 

Monitoring by program staff.



	Teen Youth Organizing Program
	To hire and train 15 diverse, low income teens to serve as youth organizers and to effect positive change in their communities


	15 diverse, low income teens will be recruited and trained to serve as youth organizers and implement 10 large scale initiatives and 5 small scale initiative on issues affecting their communities
	15 diverse, low income   teens provide leadership on specific issues/campaigns of importance to them  

15 diverse, low income teens are involved in program planning and within agency’s decision-making 
	12 diverse, low income teens were involved in facilitation of youth organizing training sessions, resulting in the development of key community priorities
	12 diverse, low income teens provided leadership on 8 city wide campaigns

80% of teens developed stronger communication, leadership, and public speaking skills


	Attendance.

Satisfactory performance reviews.

Teen survey results 

Monitoring by program staff.
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* Note:  If your organization receives operating support, this chart only needs to be completed for the programs that are consistent with the Hyams Foundation’s funding guidelines (up to 3 maximum).  If your organization receives program support from Hyams, this chart only needs to be completed for the program(s) funded by Hyams.


	Agency Name:
	     
	Date:
	     

	Program Name:

(project, operating or other)
	     
	Period this report covers:
	     
	to
	     

	Completed by:
	     
	

	Program Outcome Area for chart:
	     
	

	(Select One: Civic Engagement, Affordable Housing or Teen Development)


	PLANNED
	ACTUAL

	ORIGINAL GOALS
What goals do you plan to accomplish at the time of the grant award? 
Be sure to address each of the Foundation’s intended outcomes that are outlined in the “What We Seek to Accomplish” document as applicable. Add other goals as appropriate
	MEASURABLE ACTIVITIES
What activities do you plan to undertake?
Should be measurable & quantifiable performance targets
	OUTCOMES
What benefits or changes will result from participation in the program? 
Should be measurable improvements
	MEASURABLE ACTIVITIES

What activities did you actually accomplish?
	OUTCOMES 

What benefits or changes resulted from participation in the program?
	MEASUREMENT
How did you know that these outcomes had been achieved?  

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


* Note:  If your organization is applying for or has received operating support, this chart should only be completed for the programs that are consistent with the Hyams Foundation’s funding guidelines (up to 3 maximum).  If your organization receives program support from Hyams, this chart only needs to be completed for the program(s) funded by Hyams.

Please note:  The “PLANNED” portion of the Program Outcome Chart should be completed when an organization submits a proposal request and the “ACTUAL” portion should be submitted with the grant report at the end of the grant period.  If your organization did not complete the “PLANNED” section when submitting its grant request, please complete this as well as the “ACTUAL” section when submitting the grant report.

Please refer to “What We Seek to Accomplish” document (PDF).  Please be sure to address as many of the goals stated in the “What We Seek to Accomplish” document as applicable.  These goals are the Foundation’s highest priority, and it is interested in understanding how your organization addresses each of them.

While the attached goals are primarily quantitative in nature, the Foundation also is interested in qualitative assessments of outcomes.
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